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This paper aimed at examining the learning strategies constructs and to 
investigate the relationship between learning strategies and motivation in Arabic 
courses. The study uses a questionnaire as the information-gathering instrument, 
and the participants comprised students from two public universities in Peninsular 
Malaysia who are studying Arabic language. A total of 139 students were selected 
for this study. The questionnaire’s construct validity was tested using 
confirmatory factor analysis. Confirmatory factor analysis indicated that a model 
including factors representing the dimensions metacognitive self-regulation, 
organization and peer learning was the best fit. Significant correlations between 
motivation and learning strategies subscales (metacognitive self-regulation and 
organization) provided preliminary evidence of predictive validity of the measure. 
Metacognitive self-regulation strategy has positive correlation with organization 
and peer learning strategy. The organization strategy was also positively 
correlated to peer learning strategy.  The metacognitive self-regulation and 
organization have significant effect on motivation. Contrary to our expectation, 
peer learning has no significant effect on motivation. 
Keywords:  














Self‐regulated  students  participate  proactively  in  the  learning  process  emotionally,  motivationally  and 
cognitively. These students have their intention of self‐activated and self‐directed efforts in order to gain knowledge 
and skills by using specific strategies (Nota, Soresi, & Zimmerman, 2004). Pintrich, Smith, Garcia, and McKeachie (1991) 
have  come  up with  a manual  for  the  use  of  the Motivated  Strategies  for  Learning  Questionnaire  (MSLQ) which 
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According  to self‐regulated  learning  theory, self‐regulated  learning  is an  integrated  learning process, which 
occurs when individuals attempt to adjust the characteristics of their own behaviour, motivation, and cognition to best 
suit  their own  learning. Pintrich  (1999) described self‐regulated  learning as an active, constructive process whereby 
learners  set goals  for  their  learning plan actions and monitor,  regulate and control  their  cognition, motivation and 
behaviour. 
An  important  aspect  of  self‐regulated  learning  theory  is  that  student  learning  and  motivation  are 
interdependent. Their learning strategy enables them to be self‐aware, knowledgeable, and decisive in implementing 




According  to Pintrich  et  al.  (1991),  learning  strategies  can be  classified  into  cognitive, metacognitive,  and 
resource management strategies. In this study, we only used cognitive and metacognitive strategy as our theoretical 
framework. The  cognitive and metacognitive  strategies  can be  further  classified  into metacognitive  self‐regulation, 
organization and peer  learning. Paris et al.  (1983)  suggested  that using  self‐regulated  learning  strategies promotes 
students’ motivational beliefs. Therefore,  it  is expected that metacognitive self‐regulation, organization strategy and 
























three  essential  skills,  namely  planning, monitoring  and  evaluating.  Planning  refers  to  the  appropriate  selection  of 
strategies and the correct allocation of resources that affect task performance. Monitoring refers to one’s awareness of 
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The  proposed model  and  hypotheses were  estimated  by  structural  equation modeling  (SEM), which  is  a 









The  questionnaires was  adopted  and  adapted  from  the Motivated  Strategies  for  Learning Questionnaires 
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(1993),  the  measurement  model  should  be  evaluated  first  before  generating  the  best  overall  model  fit.  The 




























Read the task carefully 0.789
 
.879 0.909 0.598 
I check again  if I made a mistake 0.773
I try to remember what the 
lecturer said 
0.807 
I try to remember the fact
 
0.745 
I try to put together the 
information from class 
0.750 




While reading, I stop once in a 
while 
0.844 
.821 0.825 0.543 
I think what to learn 0.643
I can concentrate on my course 
work 0.762 
I reflect all the steps in the 
procedure of task solving 0.682 
Peer Learning 
I identify student for help 
0.769
 
.807 0.808 0.584 I ask another students 
0.747
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results  indicated  that  students,  who  had  a  better  organization  strategy,  would  have  better  peer  learning  and 
metacognitive  self‐regulation  strategy.  Peer  learning  strategy was  significantly  correlated with metacognitive  self‐
regulation strategy (r = .57, p < .001). Students who had more strategies in peer learning were found to be using more 
strategies in metacognitive self‐regulation.  
 Metacognitive  self‐regulation  strategy has direct  influence on motivation  (β = 0.31, p <  .001),  supporting 
hypothesis 1. Organizational strategy also has direct influence on motivation (β = 0.33, p < .001), supporting hypothesis 




by  applying  confirmatory  factor  analysis  to  a Malaysian  case  and  to  examine  the  relationship  between  learning 









Considering our  findings  for  the  structural model, where we  examined  the  relationship between  learning 
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